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Abstract 
As part of a collaboration between the Regional Academy of Education and Training Casablanca (AREF), the Observatory of 
Research in Didactics and Pedagogy of University (ORDIPU) and the French Institute, an experimental training device has been 
carried out for training of trainers of educators of preschool, according to a new concept of “modern preschool education, 
authentically Moroccan."The action taken is part of a set of answers to the "Emergency Plan 2009-2012" (Project No. 1, 
"Development of Preschool") on the evolution of the Moroccan educational system.The design of the device, its organization, 
evaluation and operation are explained in this article. 
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1. Introduction 
In response to an "order" of AREF Casablanca, a dual system was established consisting of a prior local study 
and a "pilot" experimentation of training of trainers for the public educators of preschool. 
Institutional cooperation and scientific tripartite operation ran through seminars (methodological and production), 
steering group meetings and validation of progress, based on the researchers as well as ORDIPU academics 
associated with the French Institute. 
Fruits of this cooperation, results of the experiment and conclusions to be drawn regarding multiplication of skills 
and possible extensions are at the heart of this study. 
1.1. Findings: Preschool Education in Morocco 
Interest in preschool is reinforced (emergency plan), but it is clear that, despite the stated ambition of the Charter, 
preschool education remains the poor relation of the Moroccan educational system, several observations are raised 
among others: 
1767 W. Zoubaidi et al. /  Procedia - Social and Behavioral Sciences  116 ( 2014 )  1766 – 1773 
- Lack of preschool educational "modern" standardized and systematized concept; 
- Not yet considered a part of the formal school system; 
- No generalized to all Moroccan children where enrollment rates are still low; 
- Practical teaching content and activities are very different; 
- Diversity profiles of educators; 
- Insufficient training of educators; 
- Lack of professional qualifications of educators. 
 
1.2. Study Background: Enrollment of the project in the "Emergency Plan 2009/2012" 
 
Law No. 05-00 on the status of pre-school education, the National Charter for Education and Training, have 
included preschool children education starting from four and five years as a fundamental objective of the reform of 
the education system (Article 24). As a result, the departmental plan of education reform "Emergency Plan" as 
defined as a framework guideline of the Charter and aims to give "new life." This project is therefore in supporting 
the implementation of the Emergency Plan on the generalization of preschool. It provides, in this field, from 
observations on the " insufficient preschool teaching supply " and "inadequate training of educators," a gradual 
preschool progress, till 2015, using a purely Moroccan preschool model, through initial training but also through a 
prequalifying continued training for teachers in the upgrading of their skills. 
 
1.3. Purpose and relevance of the study: 
 
Develop a competency standards and implement an experimental device for training of trainers of preschool 
teachers from needs analysis and practices are the main goal of this study. Indeed, the design of this "pilot" training 
device according to a "Moroccan model" is considered from a reductive perspective of the formation ratio at the 
Grand Casablanca. 
 
2. Methodology 
 
This study was conducted in three phases: 
- A preparatory investigation phase concerning the expressed situation and needs; 
- Next phase of standards design; 
- A final testing phase corresponding to the implementation of a device of training of trainers for preschool 
educators. 
 
2.1. Phase I: Diagnostic elements of professional profile 
 
2.1.1. First step: Analysis of representations and needs of educators 
A diagnostic study via a survey (interviews) was conducted with a range of stakeholders (33 persons) concerned 
by the preschool device namely principals, supervisory administrative and teaching staff (inspectors, heads of 
resources centers, educators), parents of children and community partners. The interviews were conducted in four 
delegations AREF Grand Casablanca (Ben Sik, Mediouna, Sidi Bernoussi and Anfa). 
This survey aims to know both: 
- The influence of the official guidelines of childhood reform; 
- The level of education and recruitment of educators; 
- The perception of the tasks assigned to educators; 
- The learning methods used; 
- References to models of teaching in relation to preschool 
- The inventory of programs used; 
- The needs of educators 
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2.1.2. Step Two: Analysis of textbooks for teaching preschool. 
Through an analysis grid, we evaluated teaching materials (15 textbooks) used in teaching preschool. 
The purpose of this step is to identify the positive and negative points of manuals available in the preschool 
AREF Casablanca to deduct tracks for training. 
This analytical document lists the following variables: 
- Features 
- privileged functions  
- Completeness (conceptual dimension, educational,  resources) 
- Can be used for self-training 
- Dimension evaluation 
The results were used to establish standards. 
 
2.2. Second phase: standards design  
 
Throughout each recent training system, a device should imperative rely on a "standard". However, in the field of 
early childhood in Morocco, standards of competence of educators were not yet available in 2010. Therefore, 
choices about the objectives, content, methods and evaluation should be made and explained only on the basis of 
available referents as the official published guidelines,  pedagogical models privileged in classes in preschool ... 
knowing these referents facilitated the understanding of these choices, their use by different training actors will 
enable understanding and better collaboration around training goals, methods and evaluation. 
A chain of references has been developed and are as follows: 
- Standards of profession with the descriptors of tasks prescribed in teaching profession; 
- Skills standards explaining the skills that the teacher is required to deploy to perform these tasks; 
- Training standards formulating objectives, contents and methods for training of educators trainers, trainers to help 
latter to acquire or strengthen skills involved. 
These standards result in a standard of "standards of (continuing) training of trainers" of preschool in the Casablanca 
region. 
 
2.3. Phase III: Implementation of device 
 
Training designed on a device of 5 sessions, alternating between weeks dedicated to theoretical, methodological 
and technical contributions and weeks devoted to the implementation of projects on the ground, is an experiment 
that can be transferred and adapted in future in training of educators. All of this work helped lay the foundations of a 
professional culture of educators’ trainers. 
This project involved in its implementation the coordinated involvement of multiple actors: 
- A team of people of different origins (French and Moroccan) and specialties (educational, academic and teaching); 
- A team of session leaders (moderators); 
- A team of evaluators 
- A steering team: ensuring consistent orientation to each construction phase 
- A team of participants: 15 aged people, of gender, of educational profile, of different professional experience, but 
tied to the achievement of one academic project. 
 
2.3.1. Guidance 
Answering four orientations, this training will anchor in the Moroccan reality with respect to their own identity 
and cultures, taking into account current knowledge and universal experiences in education from early childhood, 
seeking to capitalize on the regional experience of preschool development and existing partnership and finally it 
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wants to be "pilot" to the extent of, subject to testing and therefore to evaluation, becoming reusable and 
generalizable.  
 
 
2.3.2. Objectives 
Training of trainers was organized to help develop four basic skills of the educator: 
1. Install an environment enabling values: an introduction to social life, build a common culture. 
2. Design, implement and evaluate an adapted educational action: to analyze and develop educational tools, organize 
and facilitate learning situations, organize and manage space and time, to evaluate. 
3. Educating the language and communication: develop language function, educate on the listening and 
communication. 
4. Assume the obligations and duties of the teaching profession: Know the regulations - select teaching methods, 
teamwork, adopt a reflective attitude. 
These four skills will be the architecture of future training modules for educators. 
 
2.3.3. Models used for training 
We present here a procedure for education engineering as defined by Carré and Caspar (2005) but also controlled 
by the standards that have played the role of management and control of programmatic training. The key concepts 
that were used to develop a "training model" for trainers and educators have emerged standards specifically 
developed in the preparatory phase, including, without limitation: 
- The use of the project approach: The project concept was understood as an anticipation of the future (within the 
meaning of Boutinet, 1992) developed by and / or with relevant and involved stakeholders. This approach has 
essentially taken the form of individual projects and group projects, conducted in the field and presented at return 
sessions by oral presentations with written materials (slide or paper); 
- The use of a device of "alternation":  since the 80s, the concept of alternation between school and professional 
field (see Perrenoud, 2001) appeared and developed. The implemented training of trainers device based on the 
model of alternating teaching featuring an interactive relationship between the content covered during a week of 
participation in specialized seminars on the various themes of "program "and observations and experiments in the 
preschool classes in the territory of the Academy. A set of tools (analysis grids of educational situations, observation 
plans, problematization methodology, experimental tools ...) have guided the work of training to use concepts in a 
real situation, as well as, by the problematization, towards a search for answers to conceptual and methodological 
problem-situations found during classes. 
- Recourse to the concept of "training throughout life": the whole device was designed primarily around a 
situation of adult education. This concept introduced in 1996 by the European Commission, became universally 
recognized applies perfectly to this training. It was, indeed, part of a major reform of the Moroccan educational 
system, to allow individuals aspiring to a new business or renew (this is the case for teachers as well as for 
educators), from different backgrounds and training, access to a body of specific skills, through both an individual 
and collective process. Consequently, it was necessary that a pilot team of trainers adopts a common methodology 
that can accommodate training for adults wishing, from past experience, acquire this new profile. 
Several key-concepts are developed during training like group work, capitalization and sharing experience of 
participants. 
 
3. Results and Discussion 
 
3.1. Representations and needs analysis of educators 
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a. The influence of official guidelines of preschool reform : it is how actors include official guidelines of 
preschool reform in their practices. It therefore appears that the knowledge of official guidelines is relatively low in 
the current professional (lack of information and training) and it is noticed only by the relay inspectors or training 
internships. The effectiveness of the reform (Emergency Plan) depends, in large part, on better information of 
stakeholders on the reform itself. 
b. The level of education and the recruitment of educators: the level of education of the population of teachers is 
generally heterogeneous (from 9th grade to master degree) and the recruitment of quality is far from satisfactory. 
According to all the directors, recruitment are subject to partnership agreements between the delegation and 
supervisory institutions. Similarly, all respondents denounce job instability (mutations, frequency of new hires) and 
hard employment and working conditions (lack of employment contracts, low pay). It should be noted that almost 
all educators have not been in a training and 2/3 of teachers have not received continuing training. These findings 
underscore the difficulty of obtaining a true professional development of educators. 
c. Perception of the tasks assigned to teachers: it is important to check to what extent the actors in charge of the 
supervision of preschool were aware of the issue that is in relation to the educational system in general. Full 
consensus has emerged among educators and inspectors in the design of the core mission of the preschool which is 
the basis of what would become learning in primary education. This goal is so prégnant that we frequently see used, 
in case there are none, textbooks of primary school. 
d. The use of learning methods: respondents are asked to indicate their perception of the use of learning methods 
through the knowledge they had, their selection and adaptation they could make. The answers are contradictory: on 
the one hand, a large part of the population of educators are unfamiliar with the existing teaching methods and, on 
the other hand, a greater proportion still says to make "adjustments" of these methods. We see through these 
responses, the implementation of teaching methods is dependent on multiple standards, given the difficulties of the 
population to connect different requirements (inspectors, programs, guidelines). 
e. References to models of teaching in relation to the preschool: responses reveal references to child psychology 
and development (minority of subjects), specific learning models (pedagogy by objectives and pedagogy of 
integration). The majority of respondents planning on preschool teaching models borrowed from primary education. 
This finding could lead to the emergence of a &fundamental need for training in early childhood education relied on 
knowledge of developmental psychology and psycho-communication disorders (Touri B., Marquardt P. T.,  2009). 
f. The inventory of programs used: inventory obtained shows a "burst" of programmatic contents treated on the 
ground. The programs are rarely based on official guidelines and come from many different sources and seem to be 
supplied from a wide variety of tools: textbooks transformed in programs, copies of programs from primary private 
education, etc.. In addition, the inclusion of programs in the schedule seems random, the use of dedicated spaces is 
not subject to general rules and accompanying equipment and materials are not meeting the demand. We can deduce 
from this information that the programmatic dimension seems to be the "weak point" of the current teaching 
practices. 
g. Needs of educators: we can summarize that from respondents answers appear enormous training needs that 
have to do with theoretical and practical sides (including the Communication on the needs of the preschool class, 
sociology of education with theory and practice ...) balancing knowledge on functioning of development of the 
child, acquisition methods and teaching tools. 
h. Elements of a professional educator profile: the corresponding questions focused on skills identified on the 
ground such as posture, general abilities (manual, to manage the group class ...), knowledge of early childhood. Far 
from being exhaustive with respect to "profile" of an educator, the answers reveal nonetheless three types of 
representations of profession: 
- A representation is closely related to behaviors, attitudes and postures similar to family life (behavior "good", 
"patient", "kindergarten"); 
- A second is partially associated with the mastery of "psychological and sociological" knowledge 
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- A third concerns the actual teaching activities (games, crafts, art ...). 
Should then be taken into account in the design of training program: a collective consciousness seems to agree on 
a preschool model linking family, society and school. 
This survey has answered a number of questions about determinants, characteristics and behaviors related to the 
profession of preschool educator. Answers which have been synthesized and analyzed constitute a basic set of 
organizing axes for development of training device of this population. 
 
3.2. Analysis of textbooks for preschool teaching. 
 
Sheets assessments designed for this purpose by experts and researchers in early childhood education, are written 
for each pedagogical support. The results obtained are summarized as follows: 
 
Table 1. Results of the analysis of textbooks used in preschool 
 
Dimensions Positive aspects Negative Aspects Avenues for Training 
General characteristics of 
textbooks 
- Oriented rather  to student 
than trainers; 
- Educational Requirement 
largely variable from one 
textbook to another. 
- Minimal Educational 
requirements concerning 
learning methods; 
 - Educational inconsistencies 
concerning educational 
methods. 
- Set an educational  « textbook 
analysis »  module  
Preferred textbooks functions Almost all of them have a file 
for the pupil 
rare those that prefer 
educational function 
- Programming tutorials for 
“educational functions”  
Completeness (conceptual 
dimension, educational, 
resources)  
Half of the 15 textbooks fulfills 
the three dimensions  
In half of the textbooks, the 
dimension resources (tools and 
games) does not appear  
- Introduce a component for the 
  "Creation of tools and 
construction equipment." 
Can be used for the child's 
autonomy  
 
self-training dimension is 
apparent in 11 textbooks.  
- It is not clearly defined; 
Need of educational guides to 
complete its function.  
 
- Insert a section devoted to the 
development of a capacity to 
propose and choose tools to 
guide the child in its self-
training. 
Evaluation  
 
Evaluation process spotted in 10 
of 15 textbooks (auto, hetero, 
formative, summative) 
represents a learning integral 
(and inseparable) device. 
- 4 of them have a specific tool; 
- The majority seems to allow 
educators organization 
according to their choice and 
their skills 
. -Introduce the topic of 
evaluation in its relationship 
with the learning process 
 
 
It should be noted that media examined, provided by AREF services, are composed of foreign documents, mostly 
French and other published in Morocco (Arabic and French). They do not constitute the entire directory of existing 
textbooks. 
The analysis was difficult by the fact that several documents do not meet the standards set out in the applied 
scorecard. However, it allows the user trained in this regard (trainer or educator), proceed, for any document, to a 
critical reading that reveals strengths to better use teaching and also weaknesses to overcome. 
 
3.3. Standard of training of educators trainers: analysis and results 
 
We have adopted an approach in education engineering (Figari, 2006), a translation of skills: Tasks, Activities, 
training axes, training methods, evaluation. 
This standard has resulted in a multiplicity of skills to target and, consequently, of training areas to organize 
around major themes and thus grouped into modules. This modularization provides participants with a clear and 
1772   W. Zoubaidi et al. /  Procedia - Social and Behavioral Sciences  116 ( 2014 )  1766 – 1773 
legible architecture of training, goals and methods. It is divided into families of "skills" and invites us to work 
directly with the "modern" concept placed at center of reform of education system. 
Precise and detailed (extract shown in table 2), it is a synopsis of three standards: profession, skills and training 
(each task is inducing competence which is itself inducing a training objective. Such standards have been built on a 
scientific basic: analysis of information collected from official documents, from field surveys, from preschool 
experts (early childhood professionals, institutional responsible for implementation of reform, etc.). They are not 
normative or prescriptive: they are scalable and can be improved through experience of training of trainers. 
Standards of training of trainers are a methodological tool serving a reflective training approach as well as a 
series of debate topics among all stakeholders of the project. 
 
Table 2. Excerpt from training of trainers booklet 
 
 
Modules 
 
Tasks 
 
Activities 
 
Skills 
 
Areas of training  
Mobilizable  
specific methods & 
techniques 
 
 
 
 
 
 
1.Install an 
educational 
framework and an 
environment of 
values around the 
child 
 
 
 
 
 
 
 
 
 
1. Learn about 
social rules and 
group life  
 
Receiving the child 
 
 
The organization of 
life within a 
community "secure" 
in reference to the 
rules of life 
 
The development of 
autonomous and 
responsible behavior  
 
 
Initiation to respect 
of goods and people  
Recognize and 
acknowledge the 
personality of each 
child   
 
Install group life, to 
accept and respect 
the rules of civility 
and politeness 
 
Use a pedagogy of 
autonomy and 
cooperation 
 
Awareness and learn 
to respect social 
rules 
 
Use the levers to 
develop a sense of 
responsibility 
building attitudes of 
kindness, attention, 
availability, recognition 
of the child as a subject 
and taking into account 
differences 
 
Form the group 
dynamics through 
acquisition of knowledge 
of psychology of groups, 
functioning and 
animation of group 
 
Form to the 
understanding of the role 
of the educator and  
rights and duties of the 
child 
 
Awareness of the 
concepts of health, road 
safety, environmental 
protection  
 
Awareness of universal 
values   
Active Pedagogy 
cooperative 
Pedagogy  
Pedagogy of 
« compensation »*  
 
Active and 
cooperative learning 
 
Analysis of 
classroom situations 
 
Analysis of 
educational displays 
about the rules of 
life 
 
Analysis of projects 
and initiatives 
 
Brainstorming on 
values 
Life rituals analysis  
Use a charter of 
values 
 
 
 
4. Conclusion 
 
Training was built to provide scientific knowledge on early childhood development, learning and teaching 
knowledge about the learning process. The purpose is to train on educational and teaching approaches in connection 
with general objectives defined by the national charter of education and training, and to train on techniques and 
methods of training to build and consolidate a re-usable and multipliable model. 
 It should develop in students skills to analyze educational situations. They require the use of specific methods 
and tools that can conduct observations, identify findings and conduct analysis practices. Indeed, trainer or educator 
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may find in published documents a field of self-training and help to various activities necessary for teaching 
preschool. 
 Some pedagogical models are to maintain and develop such as building skills through practice, design and 
production of didactic sequences, making games for learning processes, programming by alternating reusable 
modules through which trainees are interested in realities, experimental projects between sessions that brought 
pragmatic lights meant to progressively and concretely establish training expertise. 
However, some additional training activities should be considered as training in new technologies, training 
evaluation in preschool. 
It should be, through the results of this study, taken into account the design of training programs on a preschool 
model linking family by extending all key values (appropriate behavior, patience, maternal reference ) and early 
access activities in the community (group life, games) as well as knowledge (especially in ability to learn) at school. 
It is clear that the relevance of a training program emerges from identification and needs and practices of educators. 
Perspectives opened by the experiment: all investment made during preparation, design, implementation and 
evaluation of this training of trainers preschool educators can already, be operated: 
- A contribution (scientific, methodological and pedagogical) to the establishment of a "network", a regional "team" 
of educators’ trainers; 
- Participation in the establishment of a reusable "resource block" (patterns, body of knowledge, methods and tools, 
references); 
- A ratio of program (and / or modules) of educators’ continuing training; 
- The establishment of a regional platform able to broadcast a set of training models (contents to develop,  methods 
to transmit, etc.) in preschool field. This project will open on progress prospects and strengthening professional 
skills as well as new partnerships initiatives in developing Moroccan preschool sector. 
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